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Abstract 

As enabling programs traditionally have high attrition rates, effective strategies to 
increase the completion rates of students undertaking these programs are sought. 
However, there is also the competing concern that students articulating from 
enabling programs are equipped with the academic capabilities needed to succeed 
in their undergraduate studies. Defining success simply as the completion of the 
program, therefore, is not a particularly useful, or complete, measure. This 
presentation reports on an Australian enabling program that has re-defined what 
constitutes success for participating students. This has been achieved through the 
introduction of a model that allows for increased engagement with, and therefore 
progression through, the program. This shift has seen a measurable increase in 
student retention and completion of the program, while also providing ‘successful’ 
outcomes for those who do not successfully complete.  

Proposal 

Rationale 

For open entry enabling programs, the successful completion rate, nationally, is ‘in the region 
of 50%’ (Hodges et al., 2013, p. 25). As a result, institutions offering enabling programs have 
introduced a range of strategies to enhance student success. Across the university sector, the 
term student success has an array of definitions and measurements (O’Shea & Delahunty, 
2017), but when applied to the context of enabling education, it seems even more complex 
(Clarke, et al., 2000). Program completion is not the sole measure of success and a student not 
completing an enabling program is not necessarily an unsuccessful outcome for either the 
student or the institution. The notion of student success is closely linked to that of student 
engagement and, as Tinto (2014) puts it, ‘engagement matters’ (p. 20). Enabling programs need 
to ensure students engage as fully as possible, for as long as possible, while also ensuring 
students can demonstrate their academic preparedness for a future degree. With attrition rates 
in line with the national average, the major enabling program at Flinders University has 
developed an approach designed to maximise engagement, will also providing students the 
skills and opportunity to define what success means to them. 

Approach/method 

Drawing from both Lizzio’s (2006) five senses of success and Kift’s (2009) transition 
pedagogy, the Flinders Foundation Studies Program developed a modularised curriculum, 
shifting from a unit-based one, which provides students greater opportunity to progress through 
the program. This is particularly important in the early stages, which traditionally see high 
numbers of students fall away (Hodges et al., 2013). While a unit-based curriculum required 
students to achieve a passing grade in each unit to progress, a modularised approach allows 
students to undertake smaller discrete (but connected) modules, giving them a sense of 
achievement as they complete them. Additionally, their size allows students facing an 
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unfamiliar educational environment greater chance to ‘find their feet’, without falling behind 
or being precluded from continuing. This shift has been coupled with a move away from a 
traditional lecture/tutorial model to a blended flipped classroom approach. This has enabled 
much greater flexibility for students, as they now engage in a more diverse range of learning 
activities, finding success in those that best suit them.  

These changes have resulted in an increase of 17.5% of the overall pass rate on the previous 
three years of delivery. Perhaps even more positively, there has been an increase of 28.5% of 
students who engage with the program for its entirety, giving considerably more students the 
opportunity to successfully pass. These results, and the initiatives in place to support the 
students who do not ultimately pass the program, will be discussed.  

Questions for audience discussion  

1. How might these approaches designed to increase engagement be adopted or adapted in 
first year programs of study?  
 

2. How could the range of university-wide student support services be embedded within the 
curriculum to further support student success, ensuring they are at the core and not on 
the periphery?  
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